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Introduction. The study of emotional intelligence is becoming increasingly significant, particularly in the context of training future
social workers. The modern education system should not only transmit knowledge but also facilitate the development of emotional
competence, which is essential for effective professional interaction with clients. The ability to recognize, regulate, and constructively
express emotions is a critical factor for success in the social sphere. A high level of emotional intelligence enables professionals to
navigate complex interpersonal interactions, establish trust-based relationships, and deliver high-quality social services.

Research Aim This study aims to analyze socio-pedagogical approaches to the development of emotional intelligence in future
social workers, determine its role in professional practice, and substantiate the pedagogical conditions necessary for its formation.
The research also explores the integration of emotional intelligence training into the curriculum of social work education.

Scientific Novelty. This study systematizes contemporary approaches to the development of emotional intelligence in
the social sphere, drawing on the theoretical frameworks of D.Goleman, A. Rean, and other scholars. Particular attention is given
to the mechanisms of emotional self-regulation, which enable future social workers to maintain professional resilience in high-stress
environments. Furthermore, the study substantiates the necessity of implementing a structured emotional intelligence development
program for students at Khmelnytskyi National University, specializing in Social Work (specialty 231). This program is designed
to cultivate emotional literacy, equipping students with the ability to accurately identify and interpret both their own emotions and
those of others. Additionally, it aims to enhance their professional competencies, improving their capacity to work with diverse client
populations, understand clients’ emotional needs, facilitate constructive emotional expression, and maintain emotional stability
in various professional scenarios.

Conclusions. The findings of this study confirm that a well-developed level of emotional intelligence enables future social workers
to effectively manage emotional challenges, engage with vulnerable populations, and mitigate the risk of professional burnout.
The proposed educational approaches and training methodologies contribute to the systematic development of emotional competence,
which is a fundamental component of professional formation in social work.

Key words: emotional intelligence, development of emotional intelligence, emotional self-regulation, social work education,
professional resilience, future social workers.

Pinkonyochka I'anna AnarostiiBHa

JIOKTOP TearorivHux HaykK, npogecop,

npodecop kademapu coriambHOi poOOTH 1 COIiaTbHOI eIaTOTiKH,
XMeNnpHUIIbKUN HAI[IOHATLHUHN YHIBEPCUTET

COULIAJIbHO-NIEJATOT'TYHI YMHHUKH PO3BUTKY EMOIIMHOI'O IHTEJAEKTY

Beryn. JlocmimkeHHs eMOLIHOTO iHTeNneKTy HalyBae aenani OUTbIIOI akTyallbHOCTI, 0COOIMBO B KOHTEKCTI MPOQeciiHol mi-
TOTOBKHM MaHOyTHIX cOIliaibHUX npailiBHKUKIB. CydacHa cMCTeMa OCBITH TIOBUHHA HE JIMIIE MEPEIaBaTH 3HAHHSI, a i CIIPUSTH PO3BHU-
TKY €MOLIHHOT KOMIETEHTHOCTI, 1110 € HEOOX1AHOI0 YMOBOIO e()eKTUBHOI B3a€MOIT 3 KJIi€HTaMU. YMiHHs PO3Mi3HABATH, PETYIIOBaTH
Ta KOHCTPYKTHBHO BUPAXKATH EMOLIIT € KPUTUYHO BXKIIMBUM JUIS YCIIIIHOT POOOTH B COLIaNBHIN cdepi.

MeTor0 po0OTH € aHaIi3 COLIaTbHO-MIEAATOT YHHUX MiIXOIIB 10 PO3BUTKY €MOIIHOTO IHTEIEKTY MailOyTHIX COIiaIbHUX MpaIliB-
HUKIB, BU3HAUEHHS Horo poii B npodeciiiniii AisIbHOCTI Ta 00IPyHTYBaHHS IE€JAroriuHUX yMOB HOro (hopMyBaHHS.

HaykoBa HOBHM3HA. Y CTaTTi y3araJbHEHO Cy4acHi ITXOH 10 PO3BUTKY €MOIIHOTO IHTEIEKTy B COILiaibHiil cdepi, po3rs-
natoun kounenuii JI. Toynmana, A.Peana Ta iHmux HaykoBliB. OcoOIMBHI aKIEHT 3p0o0JCHO HA BUBYCHHI MEXaHI3MIB eMOIiHHOI
caMoperyssLii, siki gonoMararoTb MaOyTHIM COLaNbHUM IpaliBHUKaM 30epirati npodeciifHy CTIHKICTb y CTPECOBHX CUTYallifX.
Kpim Toro, 00rpyHTOBaHO HEOOXIHICTD YIPOBADKEHHS POTPAMH PO3BUTKY €MOIIHOTO 1HTENEKTY ISl CTYICHTIB XMeIbHUIIBKOTO
HaI[lOHAJILHOTO YHiBepcuTeTy crienianbHOocTi 231 «CoriansHa podortay. L[ mporpama cripsiMoBaHa Ha pOpMYBaHHSI eMOI[IMHOT Tpa-
MOTHOCTI, 1110 JOIIOMOXKE CTYJEHTaM TOYHO PO3Ii3HAaBaTH Ta IHTEPHPETYBATH SIK BIACHI eMoLii, Tak i emouii iHmuX mronei. Takox
BOHA CIIPHATUME PO3BUTKY iXHiX MPO(ECIHHIK KOMIETEHTHOCTEH Yy poOOTI 3 pI3HUMH KaTeropisiMH KITi€HTIB, pOpMyBaHHIO TIHOIIOTO
PO3YMIHHS EMOIIIHUX CTaHIB 1 MOTPEO KIIIEHTIB, CTUMYITIOBAaHHIO KOHCTPYKTHBHOTO €MOIIIHHOTO BUPAXKEHHS Ta 3a0€3MEUCHHIO 3/1aT-
HOCTI MIATPUMYBATH €MOLINHHY piBHOBAry B OyIb-sIKHX CUTYAL[ifX.

BucHoBKkH. Pe3yibraTy CTaTTi CBiYaTh, [0 BUCOKUH PiBEHb EMOLIHHOTO IHTEIEKTY JJa€ 3MOTY MailOyTHIM COLIaJbHUM TIpalliB-
HHMKaM JI0JIaTH eMOIIiiHI TPYIHOIII, e()EKTUBHO B3aEMOMISATH 3 BPA3JIMBUMH KaTErOPisSMU HACEICHHS Ta MIHIMI3yBaTH PH3UKH TIPO-
¢eciitHoro Buropanss. 3anpoNOHOBaHI OCBITHI MiAXOAM Ta MPAKTHYHI METOAUKH CHPUSIOTH PO3BUTKY €MOLiHHOI KOMIETEHTHOCTI,
IO € B)KIUBUM YHHHHKOM IPO(eCiiiHOro CTaHOBICHHS MaiOyTHIX (axiBIIiB.

Knrouosi cnosa: emoyitinuii inmenexm, po3eumorx eMoyiiHo20 iHmenexmy, emMmnipuyte 00CIiOHCeHHs eMOYIlH020 IHMeLeKny Maii-
OYMHIX COYIaNbHUX NPAYIBHUKIB, NPO2PAMA PO3BUMKY eMOYILIHO20 IHMeNeKNy, MauOymHi coyianbHi npayieHuKu.
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Introduction. In the contemporary educational
landscape, the study of emotional intelligence has
garnered significant scholarly attention. The role of
education extends beyond the mere transmission of
knowledge; it must also cultivate emotional competence,
particularly among those preparing for socially oriented
professions. As interpersonal interactions grow
increasingly complex, the ability to regulate emotions
and navigate diverse social contexts becomes a critical
professional skill. Consequently, the development of
emotional intelligence among future social workers
emerges as a pressing area of inquiry within modern
pedagogical and social science research.

Emotional intelligence encompasses the capacity
to recognize, regulate, and express one’s emotions
effectively while fostering meaningful interactions with
others. Aspiring social workers encounter a multitude
of emotional challenges, including stress, interpersonal
conflicts, and the complexities of establishing professional
relationships. Their work requires frequent engagement
with individuals from diverse backgrounds, necessitating
strong communicative abilities, conflict resolution
strategies, and a deep understanding of emotional
states. Within this context, the cultivation of emotional
intelligence is paramount, serving as a foundation
for social competence, psychological resilience, and
professional efficacy in social work practice.

Purpose and objectives of the article. The objective
of this study is to conduct a comprehensive theoretical
and empirical examination of socio-pedagogical
strategies aimed at fostering and strengthening the
emotional intelligence of future social workers.

The study of emotional intelligence and its role
in personal and professional development has been
extensively explored by scholars such as Mayer,
Caruso, Salovey, Goleman, and others. The term
emotional intelligence was first introduced in the late
20th century by Mayer, Caruso, and Salovey, who
conceptualized it as a multidimensional psychological
construct encompassing three core abilities: recognizing
and expressing emotions, regulating emotions, and
leveraging emotional insights to inform cognition and
behavior [4, p. 185-211].

Results. Unlike cognitive intelligence, which
primarily pertains to abstract reasoning and problem-
solving, emotional intelligence reflects the intricate
interplay between an individual’s inner emotional
world and their outward behavior. Despite variations
in theoretical models, most researchers agree that
emotional intelligence facilitates greater self-awareness,
emotional regulation, and interpersonal effectiveness,
all of which are essential for professional and personal
success [2, p. 512].

Emotional intelligence operates through several
key mechanisms, including the regulation of emotional
information, the capacity to modulate emotional
experiences, emotional sensitivity, and the ability
to perceive and interpret emotional cues in oneself
and others. The activation of central psychological
mechanisms underlies emotional responses. Ultimately,
emotional intelligence enables individuals to make

informed decisions by integrating emotional awareness
into their evaluative and problem-solving processes.
Goleman identified several core competencies of
emotional intelligence, including self-motivation,
resilience in the face of frustration, emotional self-
regulation, the ability to delay gratification, and the
capacity to prevent emotions from impairing logical
reasoning and decision-making [2, p. 512].

The development of emotional intelligence is
particularly crucial for future social workers, who
must navigate emotionally complex professional
environments. Their ability to recognize, regulate, and
constructively express emotions directly influences their
capacity to build trust, foster client relationships, and
respond effectively to crises.

As individuals mature, their capacity for emotional
differentiation and verbalization expands, enabling
them to articulate and process emotions with greater
nuance. However, future social workers often encounter
heightened emotional experiences, which can be both
beneficial and challenging. While intense emotions
contribute to empathy and connection, they can also
lead to stress and emotional exhaustion if not managed
effectively. Research indicates that individuals with
well-developed emotional intelligence employ adaptive
coping strategies, reducing the likelihood of mental
health challenges.

An important characteristic of future social workers’
emotional landscape is their ability to experience and
reconcile opposing emotions simultaneously. They may,
for example, feel both empathy and frustration toward
a client, underscoring the complexity of emotional
processing in professional contexts. Emotional
experiences, whether positive such as joy and interest,
or negative such as anger and fear, play a critical role
in behavioral regulation and decision-making. However,
when emotions become overwhelming or misaligned
with situational demands, they can hinder effective
professional functioning.

The social and pedagogical dimensions of emotional
intelligence development are shaped by various
psychological and environmental factors. Scholars have
observed that individuals facing emotional and social
difficulties often struggle with feelings of disengagement
and boredom, lacking effective strategies to enrich their
emotional and professional lives. Therefore, fostering
emotional intelligence in future social workers requires
targeted educational interventions that promote self-
awareness, emotional regulation, and resilience.

Several key factors influence the emotional
intelligence development of future social workers.
Self-awareness and identity formation play a crucial
role as individuals establish their professional identity
and become more attuned to their emotional states and
their implications for practice. Emotional stability and
regulation are necessary due to emotional fluctuations,
often influenced by physiological and psychological
changes, which necessitate structured strategies for
self-regulation. Social relationships and peer interaction
require refined emotional perception and adaptive
communication skills to engage effectively with diverse
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client populations. Support systems, including mentors,
educators, and peers, shape emotional intelligence
through guidance, feedback, and role modeling.
Emotional competence training within educational
institutions should include structured programs aimed
at developing emotional resilience, empathy, and self-
regulation in professional contexts.

Given the emotionally demanding nature of social
work, the development of emotional intelligence is
not merely an academic exercise but a fundamental
prerequisite for professional success. By equipping
future social workers with the necessary emotional
skills, educators can enhance their capacity for
meaningful client engagement, ethical decision-making,
and sustainable career development.

For the purpose of conducting an empirical study on
the development of emotional intelligence among future
professionals in the social sphere, we employed the
following assessment tools:

1. The SREIT Emotional Intelligence Assessment
by N. Schutte.

2. The EQ Questionnaire for Emotional Intelligence
Level Determination by N. Hall.

3. The Emotional Maturity Diagnostic Method by
O. Chebykin.

The SREIT Emotional Intelligence Assessment
by N. Schutte is based on the four-component model
of emotional intelligence proposed by J. Mayer and
P. Salovey. This method defines emotional intelligence
as the ability to recognize and understand one’s own
emotions, as well as the emotions of others, differentiate
between them, and apply this knowledge to guide
behavior and decision-making.

The SREIT consists of 42 statements, which are
grouped into three distinct scales:

1. Emotional Assessment and Expression.

2. Emotional Regulation.

3. Use of Emotions in Problem-Solving Situations.

Participants are asked to rate each statement on a
S-point scale, where 1 indicates that the statement does
not apply at all to the person, and 5 means the statement
fully applies. The scores for each scale are determined by
summing the points, based on the provided scoring key.

Upon analyzing the data obtained from this method,
the following trends emerged: 25 % of respondents
(10 students) exhibited a low level of emotional
intelligence. 30 % of respondents (12 students) showed
a medium level of emotional intelligence. 50 % of
respondents (20 students) demonstrated a high level of
emotional intelligence.

The results of this diagnostic assessment using the
SREIT method are summarized in Figure 1.
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Fig. 1. Results of Emotional Intelligence Level
Diagnosis Using the SREIT Method

Using the SREIT method, we were also able to
determine and analyze the three scales of the emotional
component in students, namely:

1. Emotional Assessment and Expression.

2. Emotional Regulation.

3. Use of Emotions in Problem-Solving Situations.

The results for the “Emotional Assessment and
Expression” scale are presented in Figure 2.
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Fig. 2. Results of Scale #1
“Emotional Assessment and Expression”

According to the data presented in Scale #l1,
the following trend can be observed: a low level of
emotional assessment and expression was identified
in 15 respondents, which accounts for 37 %. This
suggests that a considerable number of students
struggle to adequately assess their own emotions
and the emotions of others, and also face difficulties
in expressing their emotions. A moderate level of
emotional assessment and expression was found in 15
students, representing 38 %, indicating minor issues
with their ability to express and evaluate emotions.
A high level of emotional expression was observed in
10 students, making up 25 % of the respondents, who
demonstrated the ability to accurately assess both their
own and others’ emotions.

25% 25%

50%

Fig. 3. Assessment outcomes of emotional intelligence
according to Scale #2 using the SREIT methodology

The results of Scale #2, obtained using the SREIT
methodology, are presented in Figure 3. According to
these results, 10 respondents (25 %) demonstrated a
low level of emotional self-regulation, meaning that
they find it difficult to recognize emotions and make
balanced decisions regardless of the circumstances.
This result highlights an area in need of improvement,
as the ability to control and regulate one’s emotions is a
crucial skill in the professional activities of social work
specialists. A moderate level of emotional self-regulation
was identified in 20 students (50 %), which suggests
the potential for challenges in their ability to maintain
emotional composure. Finally, 10 respondents (25 %)
displayed a high level of emotional self-regulation,
showing an ability to control their emotions effectively.
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Fig. 4. Results of Scale #3 “Using Emotions
in Problem-Solving Situations”

Theresultsobtained for Scale#3 (seeFigure4)revealed
the following trend: 11 students (27 %) demonstrated a
low level of ability to use their own emotions in problem-
solving and stressful situations; 14 students (35 %) had a
moderate level; and 15 students (38 %) exhibited a high
level of skill in using emotions effectively in stressful
situations.

Based on the analysis of this methodology, we can
conclude that a significant number of future social
work professionals possess a low level of emotional
intelligence. Not all students are adept at self-regulating
their emotions, effectively using them in stressful
situations, or understanding the emotions of others,
which is essential in their professional activities.

Next, we administered the Emotional Intelligence
EQ Questionnaire by N. Hall.

N. Hall’s methodology aims to assess an individual’s
ability to understand relationships as they are represented
in emotions and to manage emotions based on decision-
making processes. The questionnaire consists of 30
statements and 5 scales:

1. Emotional Awareness — the ability to identify and
differentiate emotions.

2. Managing One’s Emotions —the ability to regulate
the emotional domain.

3. Self-Motivation — the ability to consciously
manage one’s emotions.

4. Empathy — the ability to recognize and understand
the emotions of others, and to empathize with them.

5. Recognizing the Emotions of Others — the ability
to influence the emotional states of others.

Upon analyzing this methodology for each scale, we
obtained the following results (see Figure 5):

Fig. S. Results of Scale #1 “Emotional Stability”

For Scale #1 «Emotional Awareness,» it was found
that 9 respondents (23 %) demonstrated a high level of
emotional awareness. A further 18 respondents (45 %)
showed a moderate level of emotional awareness,

indicating they generally understand their emotional
states and can manage them. Additionally, 13 respondents
(32 %) exhibited a low level of emotional awareness,
which is concerning, as students — future professionals
in social work — must be able to recognize both their own
emotions and those of their clients to provide effective
professional help.

For Scale #2 “Managing One’s Emotions” (see
Figure 2.6), it was found that 10 respondents (25 %)
demonstrated a high level of emotional management
skills. These students showed emotional stability
and flexibility, easily managing their emotions and
not succumbing to them in stressful situations — an
important trait, as social workers often encounter high-
pressure situations and need to regulate their emotions.
Another 20 respondents (50 %) were at an average level,
indicating they do not always have control over their
emotions. Lastly, 10 respondents (25 %) demonstrated
a low level of emotional regulation, which is critical
for future social work professionals since their work
involves direct interaction with individuals in difficult
life circumstances.

50%

30% 25% 25%

low middle high

Figure 6 — Results of Scale #2 “Managing One’s
Emotions”

For Scale #3 “Self-Motivation” (see
Figure 7), 6 respondents (15 %) showed a high level of
self-motivation, meaning they are capable of regulating
their behavior by managing their emotions. Another
18 respondents (45 %) had a moderate level of self-
motivation, while 16 respondents (40 %) displayed a low
level, indicating they struggle to manage their emotional
responses through self-regulation.

high
middle
low

0% 10% 20% 30% 40% 50%

Fig. 7. Results of Scale #3 Self-Motivation

ForScale#4 “Empathy” (see Figure 8), 15 respondents
(38 %) demonstrated a high level of empathy, indicating
they understand others’ emotions and are capable of
empathizing. Another 15 respondents (37 %) exhibited
a moderate level of empathy, meaning they generally
empathize and provide emotional support. However,
10 respondents (25 %) showed a low level of empathy,
struggling to empathize and provide emotional support
to others.
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middle
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Fig. 8. Results of Scale #4 “Empathy”

For Scale #5 “Recognizing the Emotions of
Others”, 17 respondents (22 %) demonstrated a high
level of emotional recognition, an essential skill in the
professional activities of social workers. 14 respondents
(43 %) showed a moderate level, while 9 respondents
(35 %) displayed a low level, indicating insufficient
skills in recognizing others’ emotions.

Fig. 9. Results of Scale #5 “Recognizing
the Emotions of Others”

The final diagnostic methodology was the Emotional
Maturity Diagnostic by O.Chebykin. This methodology
is one of the best tools for assessing emotional
intelligence and emotional maturity. It consists of 42
questions divided into three scales. The methodology
allows for the assessment of emotional maturity based
on the following criteria: expressiveness — the display
of emotions on the face, the ability to convey them to
others; self-regulation — the ability to control emotions,
suppress negative ones, and evoke necessary emotions,
both in oneself and in others; empathy — the ability
to recognize others’ emotional states and effectively
integrate this ability into professional activity. The
author claims that this methodology has high validity
and reliability.

After conducting the analysis of this methodology
for each scale separately, we obtained the following
results (see Figure 10):

low middle high

Fig. 10. Results of Scale #1 “Expressiveness”

According to the data, 17 respondents demonstrated
a moderate level of expressiveness, meaning that these
students can easily convey emotions through their facial
expressions. A low level of expressiveness was found in
11 students, who struggle to express their emotions to
others. A high level of expressiveness was demonstrated
by 12 students, which is a positive result, as the ability to
express emotions through facial expressions, gestures,
and movements is an important component of the work
of social work professionals.

Analyzing Scale #2 “Self-Regulation” (Figure 11),
we found that 20 respondents (50 %) had a moderate
level of self-regulation. This is a positive result, as most
ofthese students are capable of managing their emotional
state, an important trait for future social workers. A low
level was identified in 11 students, indicating they
struggle with emotional self-regulation, a critical skill in
the social work field. A high level of self-regulation was
found in 9 students, which is a positive sign.

low middle high

Fig. 11. Results of Scale #2 “Self-Regulation”

Analyzing Scale #3 “Empathy” (Figure 2.11), we
found that 9 students had a low level of empathy, which
indicates their difficulty in empathizing with others.
A moderate level of empathy was found in 18 students,
and a high level in 13 students. These results are positive,
as social workers often interact with individuals who
need help and support, and the ability to empathize is
critical.

lowr ‘ middle ‘ high
Fig. 12. Results of Scale #3 “Empathy”

Inconclusion, weemphasizetheneed forimplementing
a program to develop emotional intelligence for students
of the Khmelnytskyi National University, majoring in
Social Work (specialty 231). This program is designed
to cultivate emotional literacy, equipping students with
the ability to accurately recognize and interpret both
their own emotions and those of others. Furthermore,
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it will enhance their professional competencies in promoting constructive emotional expression, and
working with diverse client groups, fostering a deeper ensuring the ability to maintain emotional equilibrium
understanding of clients’ emotional states and needs, in all situations.
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