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SOCIO-PSYCHOLOGICAL BARRIERS IN LANGUAGE TRAINING
IN INCLUSIVE INSTITUTIONS OF HIGHER EDUCATION

Introduction. In the development of society's vital activities and digitalization of the modern world, more and more psychological
barriers arise in mastering new educational material, self-identification of young people in the profession and in public life. In the
search for their own place in society and in acquiring a profession, young people with special educational needs and young people with
disabilities are presented with many stereotypes and barriers regarding their own intellectual potential, motivation to study, students
with disabilities move to the risk group and experience a state of crisis. which prevent the full development of the personality.

Purpose is to identify the features of the emergence of psychological barriers in learning of foreign language and to explore and to
suggest basic approaches for the overcoming these barriers in the inclusive institutions.

Results. There are a number of barriers in the acquisition of a foreign language by students, which cause problems in the perception
of foreign language vocabulary and the mastery of practical communication skills in the foreign language.

In the psychological and pedagogical literature, devoted to the study of psychological barriers, the priority issue of the communicative
competence formation on the basis of the formed linguistic competence is highlighted.

In our opinion, the key in the prevention and overcoming of psychological barriers should underline the effective organization of
the education, shifting the emphasis from the acquisition of theoretical knowledge to practical learning, highlighting the practical value
of a foreign language in the profession communication, profession development and growth of the future professionals in economics,
social work, finance, accounting and taxation, psychology, etc.

The idea that every student, despite of the difficulties, associated with health problems, has not only the constitutional right, but
also moral and spiritual, and equal opportunities to learn a foreign language is argued in the article. In this context, it is important to
choose the tools for the teacher to work with students with special educational needs.

It should be noted the key role of the teacher in the context of overcoming psychological barriers in the learning of a foreign language,
because the teacher has the task not only to provide new knowledge to students, but also to apply pedagogical measures of preventive
nature, which will prevent psychological barriers, building an appropriate communicative interaction and communication strategy.

Key words: barriers, inclusive environment, foreign language, communicative barriers, people with special needs, psychological
barriers, students with disabilities, participants of the educational process.

I'anonenko Jlapuca OuiekcanapiBaa

KaHauaar He)IaFOFi‘-IHI/IX HayK, TOLCHT,

JIOLCHT Kaepy MPaKTHIHOT ICUXOJIOTI,
KpuBopizbkuii nep:kaBHUH MeIarori9HIH YHIBEPCHTET

Bosomyk Mapuna Bopucisaa

BUKJIaJa4 KaepH colialibHOT poOOTH, ICUXOJIOTIT Ta COLIOKYIbTYpHOI AisibHOCTI iMeHI T.COCHOBCHKOT,
HauanpHO-peabimiTaniiiHuii 3aki1ag BUIIOT OCBITH

«Kam’sinerib-IToainbechkuii 1ep:KaBHUM IHCTUTYT»

COLIO-IICUXOJIOITYHI BAP’EPU Y MOBHIM MIATOTOBIII
B 3AKJIAJIAX BUII[OI OCBITH IHKJIIO3UBHOI'O HATIPSIMY

Beryn. B po3BHTKY KUTTEMISUIBHOCTI CYCIiNBCTBA Ta AiKATANI3AIT CYyYacHOTO CBITY BHHHKAE Jeai OUIbIIE TICHXOTOTTYHUX
Oap’epiB B OMaHyBaHHI HOBOTO HABYAIIBLHOTO Marepially, caMmoiieHTudikaii Mosoai y npodecii Ta B CyCHUIBHOMY JKHUTTi. Y MOIIy-
Kax BJIACHOIO MiCIf y CyCHLIBCTBI Ta B 3400yTTi mpodecii y Mononoi JIFoAuHK 3 0COOMMBUMU OCBITHIMU NOTpedaMu Ta MOJIOAIL 3
IHBAJTITHICTIO BUHHKA€e O€3J1iU CTEPEOTHIIB Ta 6ap’€piB CTOCOBHO BJIACHOTO IHTEIEKTYAlIbHOTO MOTEHILiATy, MOTHBAIIIT 10 HABYAHHS,
3100yBadi OCBITH 3 IHBAIITHICTIO MEPEXOJIATH 0 TPYIH PU3UKY Ta MEPEKUBAIOTH KPU30BI CTAHHU, K MEPEIIKOKAIOTH HOBHOI[IHHOMY
PO3BHUTKY 0COOHUCTOCTI.

MeTta Ta 3aBIaHHS CTATTi — BUSBUTH OCOOIMBOCTI BUHMKHEHHS TICHXOJOTIYHUX 0ap’€piB M) yac BUBYECHHS iIHO3EMHOI MOBH Ta
JOCIITUTH 1 3aMPONIOHYBATH OCHOBHI IiIXOM JI0 MOJIOJIAHHS IAaHUX 0ap’epiB y 3aKiIajiaX IHKIIO3UBHOTO HAIIPSMY.
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Buxiiag ocHOBHOro MaTepiaiy A0CTiTKeHHS.

B omanyBaHHI iHO3eMHOT MOBH 3/100yBauaMH OCBITH CIIOCTEPIraeThes psia 6ap’epiB, sKi CIPUYMHSAIOTH TPOOJIEMH Y CIIPHUHHSTTI
IHIIIOMOBHOI JIEKCHKH Ta OBOJIOAIHHI IPaKTHYHUX HABUYOK CIIJIKYBAHHS iHO3€MHOIO MOBOIO.

B nicuxonoro-neaaroriyxiii Jiiteparypi, IpucBsAUCHIH T0CTIKCHHIO TICHXONOTTYHUX 0ap’€piB, BUALIAETHCS TPIOPUTETHE MUTAHHS
(opMyBaHHS KOMYHIKaTHBHOT KOMIIETEHIIi HA OCHOBI C()OPMOBAHOT JTIHTBICTHYHOT KOMIETEHIIIT.

Ha naury nyMKy, KIHOYOBUM Y NpOGIIakTHIl Ta MOJOJAHHI NCUXONOTiYHUX Oap’epiB cilifl BUAUIMTH e()eKTHBHY OpraHizalliio
HaBYAHHSI, IEPEMIlIEHHs aKIIEHTY 3 3aCBOECHHS TEOPETHYHUX 3HAHb IO NMPAKTHYHOI HABYAIHHOI [IsNTBHOCTI, BUAUICHHI NPAKTUYHOT
I[IHHOCTI 1HO3eMHOT MOBH B MPOQeCiitHOMY CIIIKYBaHHI, MPopeciiiHOMy CTaHOBJICHHI i 3pOCTaHHI MaOyTHIX (axiBIIiB B Tay3i eKo-
HOMIKH, COLianbHOI poOoTH, (BiHAHCIB, OOTIKY 1 OIIOAATKYBAHHS, IICUXOJIOTi TOLIO.

V cTarTi, BIICTOIOETHCS TyMKa MO Te, 0 KOKEH 3100yBad OCBITH, HE 3B)KAIOUH Ha CKIIAIHICTh Y 3B’ A3KY 13 OPYIICHHSM 30pOB s,
Ma€ MpaBo He JINIIE KOHCTUTYIIIIHE, a i MOpAJIbHE 1 [yXOBHE, Ta PIBHI MOXKIIMBOCTI /ISl OIAHYBAHHSI iHO3EMHOT MOBH. Y 1IbOMY KOHTEKCTI
BaXUIMBHI BUOIp IHCTpyMEHTapito Julst poOOTH BUKIIafaya i3 300yBadeM OCBITU 3 0COOIMBUMH OCBITHIMU IOTpeOaMH.

Crif BII3HAYUTH KIFOYOBY POJIb MEIArora y KOHTEKCTI MOJ0IaHHs 3000yBayaMy OCBITH IICHXOJIOTIYHUX 0ap’e€piB il 4ac BHBYEH-
HsI iHO3eMHOT MOBH, aJ[Ke BUKJIa/1ad Ma€ 3aBIAaHHs HE JIMILIE HaJaBaTH HOB 3HAHHS CTYJEHTaM, a i 3aCTOCOBYBATH IIe[aroriuHi 3aX0au
IIPEBEHTHBHOTO XapakTepy, 110 HepeadadyaTuMyTh NPOMITAKTUKY MOXKIMBOCTI BUHUKHEHHS IICUXOJIOTTYHUX Oap’epiB, BUOYIOBYIOUU
BI/INOBITHY KOMYHIKATHBHY 1HTEPAKIIIFO Ta KOMYHIKATHBHY CTPATETIIO0.

Knwouosi cnosa: 6ap cpu, inxknosugne cepedosguiye, iHo3eMHa M08a, KOMYHIKAMUGHi 6ap 'epu, 0coou 3 0cooausuMU nompeoamu,
NCUXON02IYHI Oap 'epu, cmyOeHmu 3 IH8ANIOHICMIO, YUACHUKU OCBIMHbO2O NPOYecy.

In modern conditions of socio-economic development
and rapid development of innovative methods,
approaches in the context of modernization of the higher
education institutions system, trends and directions in
the development of modern communication in the field
of business, economics, managment, psychology and
international relations, partnership, the need for effective
language training of future specialists, its importance and
requirements for knowledge and free communication of
future specialists in the economic profile and socionomic
professions. Today, language training is an integral
component of professional training and the formation of
the attractiveness of a future specialist on the labor market.

Introduction. In the conditions of globalization,
the creation and improvement of a single global space,
and with the aim of an educational and professional
environment for effective communication in the field of
education, science, economics, psychology, social work,
information and communication spheres of society
activity, the need for a high level of language training
of future specialists in institutions of higher education is
increasing. One of the main conditions of such training
is the study and mastery of the foreign language skills.
The modern socio-economic relations awareness,
educational, scientific and professional partnerships are
impossible without foreign language communication.
The importance and relevance of mastering the
spontaneous communication skills by means of a foreign
language is increased.

In the conditions of studying the psychological
features of foreign language perception, one of the
important issues in the modern discourse of the
development of education and science is the development
of communicative skills, the emergence and overcoming
of obstacles and barriers.

During the study and mastering of communicative
skills of communication and discussion of professional
topics, expression of one's own thoughts, construction
of monologic and dialogic speech, anxiety, insecurity
and fear arise in students, students become vulnerable
to overcoming barriers and do not have the opportunity
to successfully and effectively learn a foreign language.

Therefore, among the important competences in
mastering a foreign language is the communicative

aspect and the communicative skills of spontaneous
communication by means of a foreign language.

Analysis of recent research and publications.

Many researchers devote to the study of psychological
barriers, individual reactions to changes that cause
the emergence of psychological barriers. In particular,
the theoretical and methodological components of the
emergence and origin of psychological barriers in the
context of psychoanalytic theory are devoted to the
study of Z. Freud and Z. Freud's followers — K. Jung, O.
Fenihel, K. Horney.

Features of the study of psychological barriers are
considered in the context of the humanistic concept of
the individual — A. Maslow, K. Rogers and the cognitive
direction of the interpretation of the personality in the
works of J. Kelly. Psychological barriers are studied in
different ways: depending on the nature of the barriers,
the essence and methods of analysis.

In general psychology, barriers are classified as
cognitive, emotional, meaningful, tactical, etc. In
addition, in the activity approach, the researchers
distinguish the following groups of barriers: motivational
and operational, which are manifested in the behavioral,
cognitive, and affective spheres.

In pedagogical science, the study of psychological
barriers takes place in the context of the study of
problems of barriers in the interaction of participants
in the educational process: pedagogical barriers as a
didactic problem within the framework of psychological
(Glazkova I. Ya. [4]), peculiarities of the emergence of
barriers in the period the development of age-related
crises of pupils and students during education (T.O.
Mitsik [11]), barriers in pedagogical communication
(M.P. Kozyrev [9]), the emergence of barriers during the
establishment of interaction in the professional activities
of teachers (I. V. Androschuk [1]) and others.

Purpose of the article — to reveal the peculiarities of
the emergence of psychological barriers during the study
of a foreign language and to investigate and propose
the main approaches to overcoming these barriers in
inclusive institutions.

Presentation of the main research material.

A number of barriers are observed in the acquisition
of a foreign language by students of education, which
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cause problems in the perception of foreign language
vocabulary and mastering of practical communication
skills by means of the foreign language.

In the psychological and pedagogical literature
devoted to the study of psychological barriers, the
priority issue of forming communicative competence on
the basis of formed linguistic competence is highlighted.

According to V. Humboldt, the purpose of
language teaching is to convey knowledge about its
general structure. Research and development of the
communicative method are contained in the works of U.
Littlewood, G. Pifo, G. Widdowson, etc., who made a
significant contribution to the definition and justification
of the communicative method, which is focused on
organizing the learning process in the context of real
speech communication.

According to the Ukrainian researcher F. Batsevich,
"communicative personality manifests itself in language
activity, in communication it possesses flexible positional,
role and communicative strategies and tactics" [2]. The
intensive use of interactive means of communication
during distance learning, information and communication
resources for mastering the English language, which
replace classes in the classroom with educational distance
classes, at the initial stage of education, causes insecurity
of the participants of the educational process, anxiety, fear
of learning and communicating using the means of the
English language and others.

These emotional states are the causes of psychological
barriers in learning a foreign language.

By psychological barriers, we mean obstacles and a
mental state that occurs before or during the performance
of an educational activity, which prevents the activity
from starting, or stops it. Such psychological barriers are
most often observed when building communication in a
foreign language.

According to 1. Zyazyun, communication barriers
can be classified as follows: physical (distance, space
and time, by which the teacher distances himself from
the students); Gnostic (situation during teaching,
when the teacher does not pay enough attention to
the adaptation of his own foreign language speech to
the level of student understanding, expresses himself
quickly, too complexly, in long sentences); emotional;
psychological; aesthetic [7].

Numerous works are devoted to the study of
psychological barriers and their occurrence in the
acquisition of a foreign language: O. L. Vysotska, O. V.
Ivaniga,A.A. Kaskevich,N. V. Sopilko, N. V. Marchenko,
A. V. Massanova etc. In addition, it is important to
compare and contrast the means of the native language
and foreign language, the density of communication
and the low level of inclusion of a foreign language
in the student's practical communicative activity, the
formation of the process of learning a foreign language
and learning various types of speech activity, etc.

For instance, N.V. Marchenko, among the
psychological barriers in learning a foreign language,
singles out the following: overcoming the "initial
fear of such a seemingly difficult task", the barrier of
understanding, the barrier of speaking, the school barrier

and the intercultural barrier [10].

In our opinion, the key factors in preventing and
overcoming psychological barriers should be the
effective organization of training, the emotional content
of training, shifting the emphasis from the assimilation
of theoretical knowledge to practical educational
activities, highlighting the practical value of a foreign
language in professional communication, professional
formation and growth of future specialists in the fields
of economics, social work, finance, accounting and
taxation, psychology, etc. According to Professor Jack
Richards, it is emotion that is often an important issue
"which relates to influence, influence refers to a number
of emotional factors that can influence language learning
and language use" (“Emotions are often a feature of
language classes ... One important issue relates to affect.
Affect refers to a number of emotional factors that may
influence language learning and language use”) [14].

Therefore, during the assimilation of theoretical and
practical material from a foreign language, the following
equivalent components should be taken into account:
language learning and language use. In our opinion,
the effective organization of learning and teaching, the
formation of a favorable atmosphere for mastering a
foreign language in order to overcome psychological
barriers, should undoubtedly include:

— correctly constructed motivation for learning a
foreign language, in which the professional component
is the key, which determines the practical significance of
studying professional topics and discussing them with
the means of a foreign language, the ability to apply a
developmental strategy in overcoming barriers both
under the direct guidance of the teacher and during
independent study of individual foreign language topics;

— creation of an effective psychological atmosphere,
which will involve the inclusion of all participants in
the educational process and exclude the appearance of
negative emotional states (fear of being rejected by other
members of society, unclear or not understanding others,
fear of failure, communicative fear — fear of making a
mistake, which is often provoked by previous negative
experience regarding learning a foreign language, etc.).

With the development of inclusive education and
training in the education system and the construction of
an inclusive environment in which all participants in the
educational process are equal and have equal access to
educational space and materials, an important issue is the
development of theoretical and methodological tools and
the creation of favorable conditions for the inclusion of
students with disabilities in joint educational process of
mastering educational material, as well as for interaction
in the educational process with students with disabilities
(with physical impairments and with impairments of
intellectual development).

Inclusive education involves the creation of a
favorable atmosphere and equal conditions for learning
and socialization of each student, however, the
organization of this work requires the teacher to have
theoretical knowledge, competencies and possession
of effective practical psychological and pedagogical
techniques.
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In the practice of teaching children with special
educational needs, with impairment of sight, hearing,
locomotor apparatus, there are many barriers to equal
access to educational material, its assimilation, to
communication with peers by means of a foreign
language.

Turning to the innovative experience of practicing
teachers, it is possible to highlight the main forms
of interaction between the teacher and students with
disabilities. In particular, to overcome barriers in
learning a foreign language for visually impaired
students, teachers widely use audio materials to master
communication skills. Visual impairment in students can
significantly affect the formation of important skills and
cognitive mechanisms in foreign language educational
material, because in children with visual impairment,
fragmentation is observed, the completeness of the view
suffers, slowness of perception, observation.

According to the teacher LI. Dryga, among the
actual methods for use in learning English with visually
impaired children, the following can be distinguished:

— watching and listening to films, cartoons, videos,
taking into account the student's interests, as well as
viewing interviews of favorite actors and actresses,
trailers for films/cartoons;

— listening to songs (even background listening);

— listening to audio books, during this process you
can write out words by sound, find them by voice search
online, correct your own spelling, thanks to which words
are involuntarily fixed in memory even with correct
spelling;

— application of Pimsler's method, which is based on
listening — the audio recording reproduces phrases and
sentences in English, and then repeats them in Ukrainian;

— description and signing of objects that surround the
student, recording the details, which allows to actively
introduce English into everyday life and to note the
practical importance of language learning;

— using games (including games on smartphones and
other gadgets)/ converting the gadget into English;

— situational situations from everyday life/role plays
that motivate mental activity due to the fact that students
find themselves in a situation where their ability to
communicate using a foreign language is actualized,
to be able to listen and understand the interlocutor, to
exchange information, etc.;

— communication with friends online;

— walks with speaking, etc. [5].

According to the teacher, the main task of
typhloppsychology is to compensate for "the lack of
vision due to the intensification of the work of other
analyzers (hearing, touch), as well as the formation of
the feeling of an obstacle", in order to build images,
the processes of imagination can be connected, the
formation of logical memory precedes the development
of visual memory [5].

Inthe acquisition of a foreign language by children with
dyslexia and dysgraphia, the most important problem is
uncertainty. As the author of the online course "English for
children with dyslexia and dysgraphia", Olena Ukrainska,
notes, it is in individual foreign language classes in the

process of communication that "communication with
the same children should make them more confident in
their own abilities" [13]. According to the pedagogue,
it is communication, and not concentration on learning
the means of a foreign language, that contributes to the
development of communication skills of children with
dyslexia and dysgraphia.

In her opinion, in the process of teaching children with
special needs, a number of pedagogical and corrective
measures should be implemented, which will prevent
the emergence of psychological barriers in children's
communication and the mastering of practical skills of
foreign language communication, the use of art therapy
methods, neurocorrection, global and easy reading, and
other psychological — pedagogical methods.

Art therapy methods are actively used to teach
younger schoolchildren with mild visual impairment.

In particular, according to Y. Boichuk, O. Kazachiner,
when using drawing, making letters from various materials
(sticks, ribbons, plasticine), feeling and guessing letters
made of plasticine, drawing pictures with plasticine in
pairs while observing the frame of the picture with the
aim of " development of fine motor skills, correlation
of colors" significantly facilitated the assimilation of
material from a foreign language [3, p. 152].

To master reading skills in a foreign language by
students with mild visual impairments, Yu. Boichuk and
0. Kazachiner offered texts "with enlarged and brighter
font, which were typed on a computer and printed;
with the aim of developing spatial orientation — while
familiarizing students with prepositions of place and
direction — didactic games were used to search for this
or that object hidden in the classroom" [3, p. 153].

The authors emphasize that the creation of an
inclusive environment for children with disabilities is
extremely necessary, because it creates "an environment
where all students, regardless of their educational needs,
are able to learn more effectively, improve their social
competence, improve communication skills, and also
feel part of the community" [ 3, p. 153].

At the same time, the question of learning a foreign
language by students with hearing impairment, hard of hearing
and deaf remains open. According to A. Zamsha, "mastering
sounding (pronunciation), building and strengthening the
sound-letter connection in English is the most difficult for
children with hearing impairments" [6, p. 93].

A. Zamsha defends the opinion that there is an urgent
need for the use of special techniques and methodologies
for teaching students with hearing impairment, because
the use of classical approaches and strategies for learning
English, as well as "the formation of the ability to read,
in particular for children with hearing impairments, are
ineffective due to the specifics of language and speech
development in conditions of auditory deprivation"
[6, p. 94]. The researcher notes that in deaf pedagogy,
a comprehensive approach to teaching students with
hearing impairments English as a foreign language has
not yet been formed.

However, in this article, we defend the opinion that
every student of education, regardless of the difficulty
in connection with a health disorder, has not only a
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constitutional right, but also a moral and spiritual one,
and equal opportunities to master a foreign language.
In this context, it is the choice of tools for a teacher's
work with a student with special educational needs that
is important.

Thus, the work of a teacher and the search for
methodologies and technologies for working with a
student with a disability depends on the peculiarities of
physical development, as well as the student's linguistic
knowledge, skills and interests.

To overcome the psychological barrier of speaking and
exchanging information, as well as to create conditions
for the socialization of students with special educational
needs, attention should be paid to communicative
barriers, because often psychological barriers arise as a
result of difficulties in mastering lexical and grammatical
material, the student of education has to feel like a full-
fledged participant in the educational process, who is on
a par with other students without physical and mental
health disorders, has the opportunity to communicate,
study educational material, adequately respond to
spontaneous dialogue, communicative situations in
mastering professional communicative topics.

Therefore, in relation to learning lexical material, it
is important to focus students on learning new words
and expressions in context, with maximum involvement
of all types of memory: logical, visual, motor, auditory
(using the method of mnemonic associations, selection
of synonyms and antonyms, etc.).

In order to avoid the emergence of psychological
barriers in speech activity, the teacher needs to create an
atmosphere of confidence in the student's abilities, the
ability to instantly respond to a communicative situation,
and readiness for spontaneous communication. This
will be facilitated by the study and free use of clichéd

expressions, speech formulas, which, according to N.
Morgunova and S. Prykhodko, "help to get rid of tension
in speech and make it more alive" [12, p. 112].

Such formulas and clichés, substitutes for pauses,
according to researchers, are well, I see, you know, I
mean, actually/in fact, etc. These expressions increase
the student's level of confidence in his personal abilities,
strengthen the student's belief in his own intellectual
potential, help to conduct a dialogue professionally by
establishing contact with the interlocutor, and allow the
student to gain time to understand the interlocutor and
find the appropriate words to formulate his own opinion.

Depending on the nosologies, the teacher should use
audio and visual aids to develop reading, speaking and
listening skills.

Conclusions and suggestions. In our opinion, in a
modern inclusive higher education institution, a student
must be included in the language environment, taking
into account his level of knowledge and mastery of a
foreign language, and feel comfortable in the appropriate
language environment.

Therefore, agreeing with O. V. Ivaniga [8], one
should note the key role of the teacher in the context
of students overcoming psychological barriers while
learning a foreign language, because the teacher has
the task not only to provide new knowledge to students,
but also to apply pedagogical measures of preventive
of a nature that will provide for the prevention of the
possibility of the emergence of psychological barriers,
building the appropriate communicative interaction
and communicative strategy. After all, this strategy will
contribute to the effective learning of a foreign language,
the organization of an effective educational space and
the process of learning new competencies, which is
optimal and pleasant for students and teachers.
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